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Welcome to the World of Action Projects!

This guide has been created for teachers and students to prepare,
inspire and support them in conducting environmental action
projects. It provides a project development process, activities,
tools and real-life case studies that students, teachers, and other
groups can use to conduct effective, engaging environmental
action projects.

The target audience is students in Grades 4-8, but the activities
are easily adapted for both primary and secondary students. Leap
Into Action! is divided into 5 sections:

Section 1 - Background on Action Education — informs,
motivates, and supports you, the teacher, as you help your
students plan, implement and celebrate effective action projects.

Section 2 — Student Action Activities — is a series of activities to
move your students through the process of discovering, choosing,
researching and planning a project.

Section 3 — Action Project Tool Kit — provides skill-building
activities to help students practice the skills they need to be
effective in their projects.

Section 4 — Case Studies — is a selection of real life student action
projects to instruct and inspire.

Section 5 — Resources — directs you to reference materials on
action learning and a list of organizations that can support you
and your students.

This Guide — Who's Involved?

Leap Into Action! is a collaboration between the British Columbia
Conservation Foundation (BCCF) and WILD BC. It grew out of
the Eco Education program administered by the BCCF, and

is an important tool that will help maintain the
legacy of Eco Education while building
on the professional development
delivery model of Wild BC.

INTRODUCTION
For the Teacher

LEAP INTO
AcCTION!

SIMPLE STEPS
TO
ENVIRONMENTAL
ACTION

Leap Into Action!



Making Connections
Check Resources, p. 73, to get
contact information on any of
these organizations.

Leap Into Action! Partners
Leap Into Action! was created through a partnership:

BC Conservation Foundation (BCCF) is dedicated to the
conservation and stewardship of British Columbia’s ecosystems
and species. They undertake projects in fish, wildlife habitat
inventories, research, enhancement, restoration, resource
stewardship and environmental education.

Wild BC is a BC government-sponsored education program that
receives its base funding from our main partner, the Habitat
Conservation Trust Fund. Wild BC provides quality
environmental education programs and resource materials to
teachers and other educators across BC through professional
development workshops. This “train-the-trainer” strategy has
built a successful network of educators across the province who
can use their teaching skills and knowledge to create a broader
understanding of the natural world.

Other Supporters

Funding for this guide was also provided by:

e The Georgia Basin Ecosystem Initiative, a federal and
provincial government initiative that is actively working
through partnerships to achieve clean air and clean water,
protect habitat and species and promote sustainable
communities.

e BC Ministry of Water, Land and Air Protection

¢ Natural Sciences and Engineering Research Council of
Canada (NSERC)

Keep in Touch!

Good luck with your action projects, and please contact us at Eco
Education BC to let us know how they turn out. Your project may
serve as a model for other classes and groups to get active!

Eco Education BC

c¢/0 B.C. Conservation Foundation
#206 - 17564 56 A Avenue

Surrey, BC V3S 1G3

Phone: (604)576-1432 (x304)

Fax: (604)576-1482

Email: eco_education@bccf.com

Leap Into Action!



Learning Outcomes Connections

British Columbia Prescribed Learning Outcomes, Grades 4 — 8

The guide’s activities are adaptable to all secondary grades, with specific relevance to Science,

Social Studies, Science and Technology and Biology.

What follows are learning outcomes specific to Grades 4-8 that are most applicable to action learn-
ing projects. Many other learning outcomes can be met that are specific to your project’s activities.

Science

Students will:
- Use a variety of media to present information
(Gr. 4)

- Demonstrate responsible action when using the
scientific information and skills they have
developed (Gr. 4)

- Differentiate between relevant and irrelevant
information (Gr. 5)

- Identify ways science is used responsibly in their
communities (Gr. 5)

- Describe the known and potential environmental
impacts of using BC’s living resources (Gr. 5)

- Describe / assess the environmental impacts of
using renewable / non-renewable resources (Gr.
5-8)

- Organize and interpret /analyze information in
table / graphs (Gr. 6-8)

- Compare ways of solving problems and finding
explanations (Gr. 6)

- Propose and compare options/conclusions when
making decisions or taking action (Gr. 7-8)

- Analyze costs and benefits of alternative scientific
choices related to a community problem (Gr. 7)

- Determine the limiting factors for local
ecosystems (Gr. 7)

- QOutline the stages of recovery of a damaged local
ecosystem (Gr. 7)

- Critique information presented in a variety of
media (Gr. 8)

- Analyze the costs and benefits of making
alternative choices that impact on a global
problem (Gr. 8)

- Relate the extraction and harvest of earth’s resources
to sustainability and reduction of waste (Gr. 8)

Career and Personal Planning

Students will:

- Use a goal-setting process to set short-term, long-

term, and group goals (Gr. 4)

- Analyse factors that could influence personal /

group goals (Gr. 4-6)

- Explain the concepts / relationships among

planning, time management, and goal
achievement (Gr. 4, 5)

- QOutline their progress in meeting short- and long-

term goals (Gr. 6)

- Identify and apply the steps in a decision-making

process (Gr. 5)

- Use time management and planning strategies

that are personally relevant (Gr. 6)

- Predict possible problems associated with

particular situations or courses of action (Gr. 6)

- Take the steps necessary to carry out their plans

(Gr.7)

- Adjust their goals as necessary in response to

change (Gr. 7)

- Use time management strategies to achieve their

goals (Gr. 7)

- Practise responsible decision making (Gr. 7)
- Compile/describe changes to / modify & extend

an inventory of their own attributes, skills, and
successes (Gr. 4 - 6)

- Relate work habits to / identify/ describe devel-

opment of /transferable skills that are developed
through school, cultural, and recreational activi-
ties (Gr. 5-7)

Q
& ®
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Applied SkillsTechnology Education

Students will:

- Demonstrate risk taking and perseverance/
confidence and positive attitudes throughout the
problem-solving process (Gr. 4-8)

- Organize /manage work & resources to improve

management of materials, time and resources (Gr.

4-6)

- Solve problems /Zapply innovative thought and
actions, independently and in groups (Gr. 5-8)

- Organize activities to make the best use of time,
materials, and resources (Gr. 7)

- ldentify practical problems involving technology
in a variety of contexts (Gr. 8)

Social Studies

Students will:

- Identify and clarify a problem, issue or inquiry
(Gr. 4-8)

- Gather and record a body of information from a
variety of primary and secondary sources,
including current technology, and organize it into
a structured presentation (Gr. 4 — 8)

- Assess / evaluate / justify credibility and
reliability of various sources (Gr. 4 — 8)

- Assess / defend / evaluate a position on an issue
(local / national / global) in light of alternative
perspectives (Gr. 4-7)

- Design and implement /assess strategies to
address school /community/national/global
problems or projects (Gr. 4-7)

- Co-operatively plan and implement a course of
action that addresses the problem, issue or
inquiry initially identified (Gr. 8)

- Assess a variety of positions on controversial
issues (Gr. 8)

Language Arts / English

Students will:
- Formulate pertinent questions that are relevant to

specific audiences and purposes/ topics (Gr. 5-8)

- Manage and organize / Select and shape

information appropriately for specific audiences
and purposes (Gr. 4-5)

- Locate, gather, select, and record information for

specific purposes from various sources (Gr. 6-8)

- ldentify the purpose, audience, and form for their

communications (Gr. 6-8)

- Use expository and persuasive styles to shape

and structure language in stories, character
sketches, posters, and other forms of
communication (Gr. 7,8)

- Demonstrate pride and satisfaction in using

language to express their thoughts, ideas, and
feelings in various written, oral, visual, and
electronic forms (Gr. 4-7)

- Create a variety of communications, including

written and oral stories, poems, explanations and
descriptions; informal oral reports and dramatics;
brief factual reports including to entertain,
persuade, or inform (Gr. 4-8)

- Apply the basic rules and conventions of

writing/speaking for the forms of
communication they select (Gr. 4-8)

- Assume a variety of roles when communicating/

interacting in groups (Gr. 4-6)

- Review/ assess/ use established & student-

developed criteria to evaluate their contributions
and communications within the group (Gr. 4-8)

- Share responsibility for effective functioning of

groups/evaluate group process and their
contributions to them (Gr. 7-8)

- Develop strategies for resolving conflict and
solving problems/ build consensus (Gr. 7-8)

Leap Into Action!



What is an Environmental Action
Education Project?

Environmental action projects involve students in tackling an
environmental issue or problem, or working to improve an
environmental setting. The term “environment” here is used
holistically, and includes the many social, cultural, and economic
contexts we all work and live in. Therefore, environmental action
projects can include health issues like access to safe drinking
water , social justice issues such as fair trade, and global issues
like sustainable agriculture.

An action project can be as simple or as complex as you want to
make it: from making and maintaining a community notice board
of environmental events to developing and implementing a plan
for walking school buses. Action projects are often most
successful when focused at the local community level, where
contacts, issues and efforts usually have the most relevance.

Why Do Action Education?

Environmental education includes three critical components:
developing awareness and appreciation for the environment,
leading to knowledge and understanding of environmental, social
and economic systems, which in turn creates the potential and
capacity for appropriate actions.

As educators, we nurture awareness of the environment, and
teach students about ecological systems, habitats, biodiversity,
interdependence and cultural connections. Yet what of the action
component — does having knowledge about an issue lead directly
to taking action? Do we really prepare students to critically
analyze and address real-world problems? Environmental issues
and problems are not problems of the environment, but the

results of social and economic organizations, systems and actions.

To be effective in taking appropriate action, one must be able to
understand these systems.

SECTION 1
For the Teacher

B ACKGROUND
oN ACTION
EDUCATION

Contents

What is an Environmental
Action Education Project? .. 5

Why Do Action Education? 5

What Motivates People
to Take Action?.................. 7

Key Components for Succ-
essful Action Projects.......... 8

A Balanced Action Program:
The Action Learning Triangle 10

Action for All Ages ............ 12

Action Project
Trouble-shooting Tips....... 13

Teaching Controversial Issues:
A Framework for Educators... 16

Evaluating Action Projects:
Ways to Measure Success.... 19
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“The principle goal of education
is to create people who are
capable of doing new things, not
simply repeating what other
generations have done — people
who are creative, inventive and
discoverers. ... So we need
pupils who are active, who learn
early to find out by themselves,
who learn early to tell what is
verifiable and what is simply the

first idea to come to them.”
—Piaget

Schools are traditionally seen as places for learning about things,
rather than how to do things. Action projects provide venues for
skills development, practice and field-testing, and support
students in actually taking responsible action on issues and
problems that affect them and their community.

Action learning is an important part of education because it:

helps students develop control over their lives

Too often students are left feeling overwhelmed at the enor-
mity of environmental problems, and disconnected from “the
system” and society as a whole. Through taking action on a
problem, students begin to understand that they have the
power to bring about positive and significant change.
(Hammond, 1993)

enhances creative and critical thinking skills by making
learning relevant, alive and real

Students have opportunities to practice skills of enquiry,
values analysis, clarification and problem-solving in relevant,
real life situations.

facilitates the development of knowledge, understanding
and wisdom

Action projects move students beyond information acquisition
as they learn to apply skills and information in new contexts
and demonstrate transfer of familiar principles and proce-
dures. (Emmons, 1997)

integrates diverse subject areas

Science, social studies and language arts are at the core of
many environmental issues. Students who work to save a
wetland area may study the plants and animals that live there,
apply geography and mapping skills to chart the area, re-
search and write articles about the human impacts that
threaten the area, and create murals of indigenous peoples’
historical and present use of wetlands.

connects students to the broader community

When students develop more community perspective and
commitment they become “bonded” to their communities and
enhance their sense of place, of belonging to something be-
yond their families and school. (Hoose, 1993)

provides opportunities to develop citizenship skills

Many programs have demonstrated that if students learn
basic action skills and play a positive role in solving problems
that are of personal importance to them, they will act within
the democratic system as responsible citizens, in school and
after graduation.

provides opportunities for students to build teamwork and
cooperative learning skills
Action projects often depend on working effectively in

Leap Into Action!



groups, skills that will serve students for the rest of their lives.
Also, having students interact in groups enables them to focus
on tasks that use their natural strengths and learning styles.
Artistic students may draw publicity posters, confident speak-
ers may interview community members and those with good
interpersonal skills might do some fund-raising.

Action projects often depend on working effectively in groups,
skills that will serve students for the rest of their lives. Also,
having students interact in groups enables them to focus on tasks

that use their natural strengths and learning styles. Artistic stu- ’ ’
dents may draw publicity posters, confident speakers may inter-
view community members and those with good interpersonal
skills might do some fund-raising.

Nobody makes a greater
mistake than he who did
nothing because he could only
) ] do a little.
What Motivates People to Take Action? _ Edmund Burke,

It’s important to consider factors that influence people to act when British statesman

thinking about involvement in an action project. Different things
motivate different people. Many people act from an emotional
rather than from a purely rational stimulus. People’s belief sys-
tems, personal experiences and personality traits affect their
actions. For someone with a strong environmental ethic, simply
knowing about an environmental problem may be enough to elicit
a behavior change or become involved in an action project. For
other people, simply knowing about an environmental issue may
not be enough to motivate them. Social or peer pressures may
encourage them to join a project or activity. For example, partici-
pating in something that “everyone else” is doing, or that some-
one they admire is doing, is often important. People may also help
with a project because of health, family, religious or community
values.

Firsthand, contextual experience motivates many learners.
Personally meeting key players involved in a problem and
actively collecting data builds a sense of personal
connection to the issue, and
makes the student a
stakeholder in the outcome.
Most people have a desire
to be part of a team, and
to understand, debate
and solve important,
real-life issues.

Ensuring that students
are directly involved in
choosing a project that

is of relevance and
interest to them is a

most important
motivating factor.

I KNOW

BLUEBIRDS
ARE ENDANGERED.

I LOVE BIRDS !
I WANT TO WORK

ON THIS WITH MY }
BUDDIES !

Leap Into Action! 7



Key Components for
Successful Action Projects

Write it all Down! The Importance of Case Studies

Case studies are important tools that increase students’ exposure
to multiple instances of problems and solutions. Research tells us
that having students (and teachers) read about and discuss case
studies about what others have done to solve environmental
problems are important strategies for success in action projects
(Monroe and Kaplan, 1988). This is one reason we have included
case studies and review activities in this handbook.

So, keep a record of your projects’ progress, timelines, successes
and challenges. The day-to-day specifics of action projects, like
how much money was raised through particular fundraising
efforts, how long an event took to organize, and what strategies
worked and didn’t work are invaluable information for others to
benefit from and get inspired by. Also, classes in subsequent
years can choose to pick up well-documented projects and
continue them, building on past student work and furthering the
end goals.

The Teacher’s Role in an Action Project

Your role in an action project changes from being the main
conveyer of information to being a facilitator for action skills
development, a contact for information sources, and a coach in
student decision-making and implementation of proposed
solutions. Your first step is to help students select the problem
they feel is important to address. One of Bill Hammond’s rules is
that an action project should not be a pet cause or interest of the
teacher — it must come from the students themselves. Action
projects must come from the learners themselves, in order to
have relevance and meaning. However, the teacher must guide
the process and set limits based on appropriateness and
feasibility.

Make a Plan, Identify Realistic Stages

Planning a project sounds obvious, but its importance cannot be
over-emphasized. One of your most critical roles is to coach
students to plan in a manner that breaks their “end goal vision”
into a subset of realistic steps or milestones. In this way, if time
constraints delay attaining the ultimate goal (and projects always
seem to take longer than we think), students will still have a
positive sense of accomplishment. Remind students that an
environmental problem that took years to form cannot be solved
in days or weeks.

Leap Into Action!



Teach and Practice Action Skills

Action education researchers such as Hammond (1993) and
McClaren (1995) have identified a basic set of action skills that

can be learned and must be taught, practiced and applied. These
include:

identifying, researching and investigating the selected prob-
lem or issue

communication (letter writing, phone calling, public speaking)
and lobbying skills

presentation skills

leadership and group organization skills
conflict resolution skills

ability to determine support and opposition, and select appro-
priate methods, strategies and tactics for implementing action,

an understanding of alternative strategies and capacity for
project sustainability and continuity.

You know your students best. Assess what action skills they have
and what they might need to learn or practice in order to be
successful in their action projects. Sending students out to do
surveys, collect data, write letters, and make presentations,
without adequate training and practice is irresponsible and
potentially disastrous. Section Three includes an Action Project

Tool Kit that helps students develop and practice action skills
through activities and simulations.

Curriculum Integration

Action projects are an excellent example of activities that
successfully integrate many subject areas, thereby meeting a
wide range of curriculum requirements. Furthermore, the ability
of action projects to integrate student learning enables projects to
create complex learning systems that address several learning
areas: action skills and procedures, empowerment and
ownership, environmental concepts, and sensitivity and attitudes
(Emmons, 1997). Therefore as a teacher, you are not adding
something new to your teaching load, but using an action project

to successfully integrate curriculum requirements. See also page
14, 1 Have No Time to do an Action Project.

Program Support Equals Success

Look for support for your action project — seek out help from
parents, community members, service groups and local clubs. An
action project is a great way to build relationships between neigh-
bouring schools, involving more parents and community mem-
bers. Also, older students can get involved in peer teaching and
mentoring roles. See page 13 for more ideas, and Section 5 for a

list of organizations and resources.

Fame! Document
Your Project and
Send it to us!!!

Gain some importarr\t
ognition for you
:zgra! Eco Educatio_n BC
has a section of thelr
website dedicated t0
profiling environmental
action projects in B_C and
elsewhere. Get noticed
and geton the web! For
details contact the BC
Conservation Founda-
tion, www.bccf.com.

Leap Into Action!



A Balanced Action Program:
@ The Action Learning Triangle
A

($ Environmental educator Bill Hammond offers a community
teaching and learning model that encourages students to use
their knowledge and skills to move from “awareness to action” in
responsible, caring and thorough ways. Hammond has
designed a high school environmental education action guide
(Hammond, 1993) whose goal is to help students learn and
refine skills through direct, practical experience in
addressing significant environmental problems in their
own community. Hammond’s “Monday Group”
environmental seminar classes have been running
since 1962, and have won numerous awards.

S X~
AN\ A
-J ‘@ Action projects have an important role to play in
/’/ the educational development of students. Bill
-y . Hammond’s action triangle (Hammond, 1997)
Y LEARNINtS ABOUT Ac'-rlw describes three aspects of action learning:
learning about action, through action and from
action. These are very distinct domains of learning, each with its’
own skill set and context.

1. Learning about action -

This side of the triangle represents the learning of action skills
and strategies, and the history of action projects. Teaching
methods may include case studies, simulations, role-plays, and
presentations from people who have successfully done action
projects.

2. Learning through action -

This side of the Action Triangle entails involvement in a real
action project. When students select, plan, implement and
evaluate a project, they have an opportunity to develop an
enhanced sense of personal competence, apply their learning to
“real world” problems, and increase the relevance and meaning
of the school curriculum.

3. Learning from action -

This aspect of the triangle happens when students evaluate the
success and significance of the action project’s outcomes and
processes. Students need to reflect on the significance of the
action to themselves and their communities.

10 Leap Into Action!



The Actio
n Learni .
Some Examples ing Triangle —

gxample #1 —Wetl ands Action
Learning About Action:
students p\a n a field tripto & local wetland, acquire background knowledge about wetland
ecosystems and skills for observing sampling and measuring
Learning Through Action:
students directly € xpenen e the wetland and document what they learn. students choose, plan
and impleme entan ac ctio n project relating to W tland conservat\on
The class \earn sand pract\ces action skills of research, observation public speaking, and letter
writing and initiates the action project.
Learningd From Action:
students reﬂect on why the actions Were necessary N the first place, and whether of not they
addressed (o] uses With their project They prainstorm future ideas and pro;ects to sustain
their efforts, an and celebraté their progress with a communi Wetlanas Awareness Day.
Ex
am
. ple #o _ o
earningA reenlng
Stug boyt the sc
ents ACtI hO
fing S0 S Unhg ap OlgrOu
eXpertsm co py h th nd
On natj Unity con
L Ive pj Partn Crete
earnj ants TS St Scho
ing Th ' Udlens po 27
ents Ugh Act; arc eto
celebrati 9arde aise for ar their €Ir scho
: ate ey ot @ Projecy pnds
Leal‘n Cation n ) Ct, beco and
’ng Er l plj
Stuq m A ge, an Wo
Chool 4 0 nt Ite th Partner
nual 0 . t Scap
emSeI 'ngr efle Ope e and
ltM ang ct ont n hoUSe
ale_ ’de )| y
rdenin uall (S imp
9 consy; Y, ge the Cts o
an Of m
b th 4% €S, thej
€Sse h r ’_,“_ eir
' 0
den cfyp, 91 N
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Action for All Ages

David Sobel and other researchers (1995) make a convincing
argument that education in general and action projects
specifically need to correspond to students’ developmental
stages. Sobel suggests a maxim of “No tragedies before fourth
grade”, tragedies being big, complex problems beyond the
conceptual and geographic scope of young children. Action
projects that focus on environmental problems will be more
successful when tackled in the fourth grade and beyond, focused
on local problems where children can make a real difference. That
said, children from kindergarten up can also get involved in
relevant action projects within their realm of experience. Not
until children are thinking abstractly and logically should we
embark on complex and remote issues like tropical rainforest
preservation or climate change. There are three stages of
development generally recognized in elementary education:
Early Childhood, the Elementary years, and Early Adolescence.
Action projects should respect these developmental levels.

Early Childhood, Ages 3-7, Grades K-2:
Empathy and Direct Experience

In a child’s early years, the “here and now” should be the basis
for teaching units, and action projects: local themes and issues
they can relate to and actively participate in. Young children’s
geographical range focuses on their homes, backyards and local
play areas. This is the time for students to develop emotional
empathy with the natural world through direct experiences in
local environments: provide early opportunities for children to
actively bond with and experience the natural world.

Action projects could include exploring the school yard, parks
and the local community and making simple maps of favourite
areas, cultivating relationships with animals and creating posters
to raise awareness of threatened species, planting flowers for
butterflies and hummingbirds, feeding and observing birds,
putting up nest boxes.

Elementary Years, Ages 8-11, Grades 3-5: Exploration

Action activities could include creating special places, using a
compass to map favorite areas, cleaning up streams and paths,
gardening, building bird houses, fund raising for specific causes
through walk-a-thons, bike rallies, etc, and teaching younger
students.

Early Adolescence, Ages 11-14, Grades 6-8: Social Action

Adolescents need opportunities to work on problems in their
local communities. This age group wants to be seen to be making
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a difference working with their peers. Managing school recycling
programs, planning school trips, creating and staging popular
theatre presentations on issues, designing poster competitions,
setting up displays at malls, attending city council meetings,
researching and presenting local problems, and peer teaching are
all appropriate activities for this age group.

Young Adults, Ages 15— 18, Grades 9-12

Local issues that are relevant and tangible are still a significant
focus at this age, especially as being able to effect change and be
recognized for their efforts is important. Students are able to
tackle actions that require more sophisticated skill sets such as
political organizing around a cause — meeting with councilors,
business owners and union leaders, doing media work,
organizing educational and protest rallies. They are also more
physically able to work at the “hands on” stuff like trail building
or clean-up projects. More long term actions that involve
strategies for sustaining commitment are possible, such as habitat
protection, changing school board policy, and establishing a
school energy conservation or recycling program.

Action Project Trouble-shooting Tips*

Action projects are worthwhile and wonderful activities, but have
their own set of challenges. We asked experienced educators for
their ideas about barriers and solutions to action projects, and
share some of them below.

| Want to Do an Action Project But Lack Support

Jump on a Moving Bandwagon. Don’t reinvent the wheel -
there are dozens of environmental groups, community service
groups and youth advocacy groups that may be working on your
issue of choice (see Resources, p. 73). Contact groups for
information, ideas and potential partnership opportunities, or
have students research a variety of them and make a presentation
to their peers as part of the research phase of their project
development.

Use Those Parents. Put out a request for who and what you are
looking for to parents — you may be surprised to find you have
experts close at hand who are willing to come and help further
their students’ education. Use your parent network to find other
contacts, too: most people are busy, but if a project matches a
passion or work issue for them, they may get hooked. Be sure to
give volunteers a clear idea of what is expected of them, and hold
short meetings at times that suit their schedules.

“The vision must be followed by
the venture. It is not enough to

stare up the steps; we must step
up the stairs.”

—Vince Havner

* Thanks to those who contributed
ideas to this list: Peter Ballin, Dr.
Bill Hammond, Kim Fulton,
Kristine Lampa, Josha MacNab,
Margaret Phelan, Lenny Ross,
Diane Schartner, Gareth
Thomson
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Start a Mentoring Program. Create an ‘adopt a classroom’
program where committed adults visit a classroom to help out -
these could be parents, seniors, garden club members, etc. For
older students, include a coaching component as part of your
action program, where students’ experiences can lead to them
being mentors down the road.

Investigate Service Learning Opportunities. Many groups
already exist that encourage service learning. Consider action-
based projects that allow you to partner with community service
groups, 4-H clubs, Girl Guides, Boy Scouts, youth corps, etc. Take
advantage of pre-existing courses in which students are required
to engage in service learning, such as Career and Personal
Planning, so you are meeting these learning outcomes at the
same time. See Resources, p. 73, for other ideas.

| Have No Time To Do an Action Project

Action Projects Integrate Learning and Curriculum Require-
ments. Review Learning Outcomes Connections to reinforce that
your action project can meet many of your curriculum require-
ments. This can help alleviate stress — you’re not necessarily
adding something “new” to your overflowing time table, but
using an action project to integrate many subject areas and learn-
ing outcomes. Your students will benefit the most: check out the
1998 Report from the State Education and Environment Round Table
called “Closing the Achievement Gap: Using the Environment
as an Integrating Context for Learning.” This study looked at 40
successful education programs using the environment as the
integrating theme. Results showed a 90% in improvement in
student learning in all subjects and levels tested. (Download the
summary from their website: www.seer.org.)

Reject the bell. Effective action projects take time; this is true.
Build into the program ways in which you give the gift of your
time — and encourage students to give that gift right back. You’ll
be pleasantly surprised when they do!

Look for ways to extend student action out of the classroom and
the structured ‘periods’ of a typical school day. The creation of a
‘Green Team’ or ‘Enviro-Club’ concept allows you to meet at
noon, after school, or even on weekends. This is where

( volunteers can really help, too.

Draft Timelines. Break the work up into bite-sized chunks.
Set students up for success by helping them identify specific
sections of their project, develop work teams, create timelines for
each section, and celebrate the achievement of each of these

Don’t reinvent the wheel. .
sections.

Groups like Worm Watch are
there to support you and your
students.
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| Can’t Organize Something This Complex

DFO Advisors

an also enlist DF(_)
ment of Fishen_es
ans) Commun:ty
i Regiona
Advisors and )
gducation Coordl_na.tors.
Check their website:

ac.dfo-mpo.gc.ca

Don’t reinvent the wheel. There are a lot of ongoing projects out
there that you can plug into, such as Frog Watch, Plant Watch,
Worm Watch, Globe and Shore Keepers (see Resources, p. 73).
These programs have students follow science-based protocols and
collect data that then becomes part of a meaningful regional
study. Furthermore, these “real world” experiences are valuable,
as participants become “part” of a larger organization, and
experience that their contributions and actions can make a
difference.

You C
(Depart
and Oce

WWW.P
Enlist Wild BC facilitators. Wild BC has a province-wide
network of environmental education facilitators who can help
find you information and resources in your community. Check
out the website at www.hctf.ca, or call Phone 1-800-387-9858; (in
Victoria , (250) 356-7111) to find the facilitators nearest you.

directory link

ick on the )
Clicko Materials.

to Education

| Won't be able to Meet All My Students’ Needs

Reward Different Learning Styles. Action projects enable a
variety of learning styles to be accommodated, providing a range
of opportunities for students to excel. Experiential, discovery-
based, imaginative and concrete learners can benefit greatly from
opportunities to learn in ways that are often difficult to provide in
a typical classroom setting. The “real life”” aspect of action projects
is also invaluable as a motivator. Assignments contribute to
something real and relevant, and students see and experience the
results of their work.

Build Job and Life Skills. Create simulation activities in which
students get a chance to practice conducting telephone
interviews, surveys and public presentations. Show them how to
weed, plant trees, test water quality, compost, read a compass,
identify insects, map a stream-bed. These skills will benefit
students long after the action project is completed.

Participating in an action project has led to many future jobs for
students, through community and organization contacts, project
experience and skills-building. Name your action program as a
class, and think about further formalizing it through such things
as certificates that recognize achievement within the program.
This not only helps ‘generate a buzz,” but also helps students
build their resumes.

Encourage student presentations. To teach is to learn. Look
for ways to get students presenting to younger students or to
community members (see the comment on Mentoring above).
This allows students to develop higher-level thinking skills
and allows their work to be recognized and celebrated by
younger students and their peers. It’s also a good way to get
some action happening in other classes!
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*“Most of the important things
in the world have been
accomplished by people who
have kept on trying when there
seemed to be no hope at all.”

—Dale Carnegie

Give them recognition. Never forget the importance of
celebration and recognition as you and the students communicate
your findings and your accomplishments. Rewards may include
such things as certificates, badges, T-shirts, prizes, trips, a special
dinner together, and bursaries. Involve the media. Kids love to be
on TV, radio and in the newspaper (the media love this too), and
a good experience can be very motivating for students and other
community participants to do more.

| Worry 1 Won’t Meet My Curriculum Requirements

See Learning Outcomes Connections, p. 3. Because of their inte-
grative nature, action projects enable many learning outcomes to
be met across a range of subject areas.

See “I Have No Time to do an Action Project,” p. 14.

| Won’t Be Able to Assess What My Students
Learned

Develop an Evaluation Plan. Have an evaluation plan in place
before you proceed, and make sure it includes both formative (‘as
you go’) and summative (‘at the end’) components. See the
Evaluation Section, p. 19 for ideas and tools. Make sure your
evaluation instruments go beyond measuring “easy” things (such
as ‘number of students contacted’) to more difficult things such
as changes in students’ values and behaviours, and positive
action that occurs as a result of the program. Set goals that are
measurable at the outset. Share results with students and other
participants to show them that improvement is an important part
of the program.

Teaching Controversial Issues:
A Framework For Educators

Controversial issues are all around us. Sometimes, students will
choose to work on an environmental action project that is
controversial in your community, such as questioning the
development of a mall on a nearby wetland, or raising awareness
of conserving the temperate rainforest in a logging community.
These environmental issues can be especially challenging, as they
are often scientifically complex, hotly contested, and value-laden.

So why should we teach them?

e They are relevant to students. These issues are what
students are often already talking about. Allowing them
to choose an issue of concern and focus on it in the
classroom is a powerful hook to engage and motivate
them: truly bringing learning alive.
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e Investigating environmental issues of concern supports
students in developing and practicing critical thinking,
analysis, systems thinking and media literacy skills. These
are increasingly becoming “survival skills” needed to
evaluate the burgeoning amount of information,
infomercials, media byproducts, events and
interpretations students encounter daily.

e Exploring controversial issues provides a venue for
students to realize that they have a world view that is not
universally shared. Investigating an action project helps
them develop receptivity to other perspectives.

How should | teach them? A Framework for Teaching
Controversial Issues (Clarke, 1993)

Pat Clarke, a long time teacher and global educator, devised a 4-
step strategy that provides a way to make sense of a complex and
confusing issue through critical inquiry. Facilitate a class
discussion using this process once students have chosen their
action project to help them analyze their issue.

1. What is the issue about?

This stage provides a way to begin analyzing the controversial
issue by defining the key questions at its heart. There are three
types of questions to ask:

e Those relating to values: What should be? What is best?

e Those relating to information: What is the truth? What is the
case?

e Those relating to concepts: What does this mean? How
should this be defined?

2. What are the arguments?

This is an analytical step where students scrutinize what is
presented by both sides of the issue. This gives students some
criteria to use to make judgments in a clearer, systematic way.
Most controversial issues are about values and we must examine
their criteria. There are basically two types:

e moral criteria: based on concern for how all people will be
affected: the “common good”

e prudential criteria: concerned with how me or my group
will be affected: a special interest group

Other questions to ask are of the “golden rule” variety - “How
would you like that done to you”? “What if everybody did that”?

Leap Into Action! 17



Eg. Stude
Medig re

3. What is assumed?

There are two parts to getting to the assumptions of an issue:
1) What are the assumptions behind the arguments?

A critical aspect of this process is that there is no value relativity:
it is not true that any position is acceptable or legitimate. So, if an
assumption behind an argument is based on racism or prejudice,
these are grounds for criticism and they reduce the legitimacy of
the argument.

2) Who is the voice of the argument - who is saying this and why?

Are they “insiders” or “outsiders”? Insiders may have better
information and give the argument more validity, but outsiders
may have the advantage of no special interests. A good way to
test the assumptions is to hear the views of both.

4. How are the arguments presented?

The final step examines how an issue is presented: basically a
media literacy activity. By examining information from the
perspectives of source: e.g. who said it, what are their interests in
the issue, what reasons do they have for taking their position;
students can see how information can be selectively ignored or
emphasized. This helps students understand how information can
be used to influence opinion.

A key question to ask is: How can the media both reflect and create
reality?

Information reliability, or Who is to be believed? is often just as big
an issue as the values question: Is there a right answer?

Summary: Finding A Just Solution

A final step for students could be to compile and analyze their
research and responses to the 4-step framework, and work in
groups to develop a positive solution to promote. Encourage
students to come up with reasonable and just solutions to the
issue. Describe the options of “win-win”(both groups get what
they want), a compromise solution (both groups get some, but
not necessarily all, of what they want