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he First People of the Pacific Northwest Coast

USING THE STUDENT TEXT

Information in the student text is organized in an
Introduction and eleven chapters, each focusing
on one aspect of the culture or history of the First
Nations of the Pacific Northwest Coast.

Consistent components in each chapter will help
you use the text effectively:

e Each chapter begins with a Looking Ahead
section which provides a brief overview of the
content of the chapter.

¢ On the first page of each chapter, Before You
Read activities are suggested, often in the
form of a discussion question. Use these
suggestions to encourage students to access
their knowledge of the subject before reading
for information.

e Text is clearly written at an appropriate
reading level for Grade Four students, divided
into manageable sections by subtitles.

¢ Photographs and illustrations enhance and
clarify the text.

e Students are challenged to think about and
debate issues by a What do You Think?

question.

e An original story written by the author
illustrates concepts developed in the text,
using storytelling to teach in the traditional
way.

e A First Nations Today section links historical

information to the present.

e Ask the Elders suggests questions for students

to ask to learn more about the First Nations
groups that live in the students’ particular
communities. These questions, and others
generated by the students, may be listed on a
class chart and asked in one session during a
field trip to a longhouse or a session with
elders in the classroom near the end of the
unit, if on-going contact with First Nations
people is impractical. They could also be

incorporated into letters written by your
students to local resource people. The key
objective of these questions is to raise
students’ awareness of the specific culture of
the people who lived in different areas of the
province before Europeans arrived and to link
what the students learn from the textbook to
real people in their own community.

Cultural Sensitivity and Protocals

Teaching about the history and culture of the
First Nations people is a first step toward
understanding and respect. However, some
historical events and current issues are sensitive
and controversial, and teachers must ensure that
exploration of these issues promotes tolerance
and remains unbiased. The presence of aboriginal
children in the classroom, who will have varying
knowledge about their own cultural traditions,
will require additional sensitivity.

For assistance, and before contacting local chiefs,
elders, tribal or band councils, consult with the
district Aboriginal Education coordinator or
resource teacher. Refer to Shared Learnings:
Integrating BC Aboriginal Content K — 10 for
further recommendations.

e Each chapter ends with a Looking Back
section which summarizes the content of the
chapter.

¢ After You Read activities are suggested that
review or extend the content of the chapter.
These may be used as in-class or homework
assignments.

¢ Key words are highlighted the first time they
appear in the text. These words are defined in
the Glossary.

¢ The Index will help students locate
information easily.



USING THE TEACHER’S GUIDE

Instructions for each chapter are organized under
standard headings (see below). Assessment and
Evaluation Tools are located in Appendix B . An
Annotated Resources List is provided in
Appendix C. Additional information is provided
in Appendix D and E and an Answer Key in
Appendix E

Overview
The content of the chapter is briefly summarized.

Learning Outcomes

The learning outcomes from the BC Social Studies
K to 7 IRP 1998 relevant to the chapter are listed.
100% of the Grade 4 learning outcomes are
addressed by the From Time Immemorial Resource
Package (text and guide). See also the Learning
Outcomes chart provided on page 7.

Vocabulary

The key words set in bold type in the student’s
text and defined in the glossary are listed.

Preparation

Suggestions for the teacher to prepare for teaching
the chapter are listed.

Prereading Activities

Discussion questions and activities to do prior to
reading the chapter are suggested. These activities
serve to establish what the students already know
about the subject and provide an opportunity for
them to pose questions. Instructions for the Before
You Read suggestions provided in the student text
are included here.

Reading the Chapter

Teachers may choose a strategy depending on the
skill level of a particular group of students and the
number of copies of the text available:

e teacher reads aloud while students listen;

e teacher reads aloud while students read
silently;

e students read silently;

¢ students take turns reading aloud;

® pairs of students read aloud to their partners;
students take turns reading aloud in small
groups.

Developing Understanding

Many teaching strategies for each chapter are
listed. When choosing activities, vary group size
and consider the learning styles of the students in
your classroom. Encourage students to
demonstrate what they are learning in a variety of
ways. These activities are designed to further
explore issues introduced in the chapter and may
require students to access other sources of
information. Instruction for the After You Read,
What Do You Think? and Ask the Elders
suggestions provided in the student text are
included here.

Many ideas for Research Reports are suggested;
choose from those suggestions according to the
interest and capabilities of your students. Some
require only notes recorded on paper, others
require more complex reporting methods. It is not
expected that all the suggested research activities
will be assigned to any one class. A Key Words
note taking form is provided in Appendix A. Use
this form to encourage students to record key
words and phrases as they research a topic, to
organize the recorded facts and rewrite in their
own words. A detailed lesson plan for note taking
is provided in Chapter One.

Linking the Learning

Activities are suggested to link the Social Studies
content to other areas of the curriculum.

Blackline Masters

Blackline masters specific to each chapter follow
the chapter instructions. Additional blackline
masters that may be useful throughout the unit are
located in Appendix A. Teachers may make
transparencies and/or have students work in their
Social Studies Logs to reduce the need for
photocopying.
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PLANNING YOUR SOCIAL STUDIES UNIT

The From Time Immemorial Resource Package
(text and guide) contains many activities and
opportunities for research. It is not expected that
you will use every idea with a particular class.
Your teaching style, class composition, students
learning styles and interest, available resources and
time will influence how you plan a Social Studies
unit to best meet the needs of a particular class.

The following chart will help you plan a unit,
choosing activities to fit into a realistic timeline:

TEN MONTH PLAN
September Introduction, Chapter One
October Chapter Two
November Chapter Three
December Chapter Four
January Chapter Five, Six
February Chapter Seven
March Chapter Eight
April Chapter Nine, Ten
May Chapter Eleven, Treaty

Making and Self Government
in British Columbia
June Wrap-Up

Learning Outcomes

This Teacher’s Guide was written specifically to
address all of the prescribed learning outcomes
outlined for Grade 4 students in the B C Ministry
of Education, Skills and Training Social Studies K
to 7 Integrated Resource Package 1998.

Each learning outcome is addressed by at least one
activity; many are addressed by several activities in
the text or guide. It is not expected that every
activity will be used by every teacher.

A chart listing the learning outcomes, and
indicating in which chapter they are addressed is
provided on page 7 for planning purposes. A blank
form of the chart is also provided on page 8.
Teachers can use a copy of the blank chart as a

check list as they choose activities, to ensure that
all learning outcomes are addressed at some point
during the Social Studies unit.

Integration

Many Language Arts learning outcomes are met
by the Social Studies activities in this guide. The
vocabulary words could be used for spelling lists
and writing assignments. Additional suggestions
for integrating the curriculum are listed for each
chapter under Linking the Learning.

Assessment

Assessment of student progress is an on-going
process involving a variety of strategies and tools.
[t is suggested that students maintain a Social
Studies Log for the duration of the unit, keeping
their assignments as evidence of their progress and
the quality of their work. It is helpful if assessment
criteria are clearly understood by students before
they begin an assignment or project. Forms are
provided in Appendix B to record self and teacher
evaluation of projects. These forms can be placed
in the students’ Social Studies Logs, when the
projects themselves are non-print or too large.

Wrap Up

Save student projects as they are completed, and
create a Social Studies display to culminate the
unit. Invite other classes in the school, parents,
community members, School Board trustees and
the local press to view the display. Prepare your
students to discuss their projects with the visitors.

Create a class quilt to depict the traditional life of
the coastal First Nations people. Have each
student design a quilt square on paper first, then
use fabric paint or crayons to put the design on
cotton squares. Solicit parent help to sew the quilt
squares together.

Complete the K.W.L. activity outlined on page 11
by adding statements to the “What We Have
Learned” section of the K.W.L. chart.



PRESCRIBED LEARNING OUTCOMES: Resource Package

Applications of Social Studies
It is expected that students will:

Chapters
4567 8

0

-
o

e identify and clarify a problem, issue or inquiry

Vararaxs

¢ Jocate and record information from a variety of sources

s

NS

VArArars

e identify alternative interpretations from specific historical and
contemporary sources

SNINS

® assess at least two perspectives on a problem or an issue

® organize information into a presentation with a main idea and
supporting details

ANAN

NN NINS
SIS SIS

e design and implement strategies to address school problems or projects

SEONIN SRS

Society and Culture

It is expected that students will:

® describe how people’s basic needs are met in a variety of cultures

¢ demonstrate understanding of timelines

e demonstrate awareness and appreciation of various Aboriginal cultures
in Canada

NSNS

® demonstrate understanding of the contributions of Aboriginal people to
Canadian society

Politics and Law

It is expected that students will:

e compare the “discovery” and exploration of North America from
European and Aboriginal peoples’ perspectives

e describe the structure and functions of the BC provincial government

e describe a traditional and a contemporary Aboriginal form of
government

NS

Economy and Technology

It is expected that students will:

e compare bartering to a monetary system of exchange

e demonstrate understanding of factors that influenced early European
exploration of North America

e describe traditional technology used by Aboriginal people in Canada

e describe technology used in exploration

e identify economic and technological exchanges between explorers and
Aboriginal people

e evaluate the influence of mass media on stereotyping

Environment

It is expected that students will:

® Jocate and map world continents and oceans using simple grids, scales
and legends

® demonstrate understanding of Aboriginal peoples’ relationship with the
land and natural resources

¢ demonstrate awareness of Aboriginal place names

¢ identify and compare physical environments and cultures of various BC
Aboriginal groups

¢ analyse how people interact with their environment, in the past and in
the present
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PRESCRIBED LEARNING OUTCOMES: Planning Chart

Applications of Social Studies
It is expected that students will:

Chapters

4

5

6

7

8

10|11

¢ identify and clarify a problem, issue or inquiry

¢ [ocate and record information from a variety of sources

¢ identify alternative interpretations from specific historical and
contemporary sources

® assess at least two perspectives on a problem or an issue

® organize information into a presentation with a main idea and
supporting details

¢ design and implement strategies to address school problems or projects

Society and Culture

It is expected that students will:

e describe how people’s basic needs are met in a variety of cultures

¢ demonstrate understanding of timelines

e demonstrate awareness and appreciation of various Aboriginal cultures
in Canada

¢ demonstrate understanding of the contributions of Aboriginal people to
Canadian society

Politics and Law

It is expected that students will:

e compare the “discovery” and exploration of North America from
European and Aboriginal peoples’ perspectives

e describe the structure and functions of the BC provincial government

e describe a traditional and a contemporary Aboriginal form of
government

Economy and Technology

It is expected that students will:

e compare bartering to a monetary system of exchange

¢ demonstrate understanding of factors that influenced early European
exploration of North America

e describe traditional technology used by Aboriginal people in Canada

e describe technology used in exploration

¢ identify economic and technological exchanges between explorers and
Aboriginal people

e evaluate the influence of mass media on stereotyping

Environment

It is expected that students will:

® locate and map world continents and oceans using simple grids, scales
and legends

® demonstrate understanding of Aboriginal peoples’ relationship with the
land and natural resources

e demonstrate awareness of Aboriginal place names

¢ identify and compare physical environments and cultures of various BC
Aboriginal groups

® analyse how people interact with their environment, in the past and in
the present




SETTING THE STAGE

Letter to Parents

Make copies of the letter on page 10 to send home
when you begin your Social Studies unit. Parent
involvement is a great way to enhance
communication and to support student learning by
bringing the community to the classroom.

Social Studies Log

Establish how students will store work related to
the Social Studies unit. A folder, binder or
duotang will keep papers organized for assessment
and evaluation purposes and can be displayed at
the end of the unit. Have students create covers or
title pages for their logs.

Museum Collection/Bulletin Board

Set up a museum corner in your classroom
adjacent to a bulletin board. Encourage your
students to contribute interesting items and
materials that relate to your Social Studies unit.
Other classes could be invited to visit the
museum.

Classroom Library

One of the Grade Four learning outcomes requires
students to locate information from a variety of
sources. To facilitate this learning outcome, gather
a classroom library of resources related to the
Social Studies unit. Easy access to a variety of
sources will help your students practise skills
needed to locate information. (See Related
Resources List, Appendix C.)

Viewing a Video

Appropriate films and videos may be available
from your school library or District Teachers’
Resource Centre. Videos may be used to launch
the unit, to provide information about a specific
topic within the unit, or to summarize the learning
at the end of the unit. A form is provided in

Appendix A for student reports after viewing a
film or video.

Read a Novel

Choose a novel or book of short stories related to
the theme to read aloud to your students during
your Social Studies unit. The following suggested

titles are annotated in the Related Resources List,
Appendix C.

Spirit Quest by Diane Silvey

Little Bear’s Vision Quest by Diane Silvey
Son of the Salmon People by Hubert Evans
The Princess and the Sea-Bear by Joan Skogan
Voices on the Bay by Ginny Russell

My Name is Seepeetza by Shirley Sterling
Handliner’s Island by Arthur Mayse

Field Trips

A field trip to an interesting site can by a powerful
learning experience either to spark students’
interest in a study or to reinforce what they have
learned from other sources. The following tips will
help your students get the most out of a field trip.

Know the Site: If possible, visit the site ahead
of time. Plan your route and look for potential
problems. Clarify how you hope your students
will benefit from the trip.

Be Organized: A field trip should be fun and
safe. Enlist parent volunteers so that students
are in small groups with an adult leader. Use

the Field Trip Planner provided in Appendix
A. Plan for washroom and snack breaks.

Make It A Learning Experience: Students
should be challenged to find and record
specific information. Ask questions, and
provide clipboards and response forms or paper
for recording information.

First Nations Resource People

Contact your district Aboriginal Educarion
Coordinator or Resource Teacher to learn about
district programs and resource people available to
introduce school children to Aboriginal culture.
(See Ask the Elders throughout the student text.)



Date

Dear Parents/Guardians,

Our class is about to begin a Social Studies unit about the First Nations people of the Pacific Northwest
Coast. We would like to set up a classroom museum with items that relate to the unit. If you have things
you are willing to contribute to our museum—pictures, books, interesting objects—please send them to
school. We would also like to invite guests to share their knowledge with us.

If you can help, please check and return the form below.

Thank you for your continued support and co-operation.

—— I will contribute to your class museum

I can drive on a field trip ( seat belts, $ insurance)

[ would like to bring in valuable items that I do not wish to leave in the class museum.

[ will tell the class a story from my heritage.

Child’s name

Parent/Guardian

Phone

10 © 1999 Pacific Edge Publishing Ltd.



INTRODUCTION: FROM TIME IMMEMORIAL

Overview

The introduction on page 1 and 2 discusses different beliefs about how people came to occupy North
America and provides a brief overview of the content of the text.

Learning Outcomes

¢ identify and clarify a problem, issue or inquiry
¢ locate and record information from a variety of sources
¢ identify alternative interpretations from specific historical and contemporary sources
e assess at least two perspectives on a problem or an issue
¢ demonstrate understanding of timelines
¢ demonstrate awareness and appreciation of different Aboriginal cultures in Canada
¢ Jocate and map world continents and oceans using simple grids, scales and legends
Vocabulary
theory First Nations
immemorial nomadic
spiritual sacred
culture canoe
rank supernatural
abundance edible
efficient
Preparation
1. Gather wall maps of the world and North America.
2. Gather atlases for each student or group of students.
3. Gather stories from different cultures about the origin of the world.
4. Photocopy any blackline masters you plan to use.
Prereading Activities
1. KKW.L.

K.W.L. stands for what we KNOW, what we WANT to know, what we have LEARNED. This is a
brainstorming activity designed to elicit information students already know and to encourage questions
to guide their learning. The activity is concluded at the end of a lesson or unit by recording
information learned.

Begin by asking your students: What do you know about the traditional culture of the First Nations people of
the Pacific Northwest Coast? Write your students’ statements in note form on chart paper under the
heading “What We Know.” Ask: What do you want to learn more about? What questions do you have? and
record your students’ questions under the heading “What We Want To Know.” Display the chart(s) for
the duration of the unit. Add additional questions as they are raised and find ways to answer them. At
the end of your Social Studies unit, refer to the chart and fill in the final section under “What We
Have Learned.”

A student version of a KWL chart is provided in Appendix A. This strategy can be repeated with a
narrower focus throughout the unit.

11
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2.

3.

The First People of the Pacific Northwest Coast

World Geography

Display a large wall map of the world. Ask students to point out the continents and oceans on the wall
map. Distribute copies of the world map provided on page 14. Ask students to label the continents and
oceans, using the wall map or an atlas for reference. Discuss how places can be located using the grid
superimposed on the map. An optional activity is provided on page 15.

The Origin of Human Life on North America

Ask your students what they know about how people came to live on the different continents. Be
sensitive to different beliefs that your students will have about the origin of human life. Encourage
acceptance of different beliefs and introduce the concept that different people look at issues from
different perspectives.

4. Using a Table of Contents, Glossary and Index

5.

Distribute copies of the student’s text. Preview the text by noting the information on the front and
back covers, reading the chapter titles in the Table of Contents and allowing your students time to
browse through the pages. Discuss how the Table of Contents, Glossary and Index can help with
information gathering. Ask your students questions requiring them to use the Table of Contents,
Glossary and Index, for example:

On what page does Chapter Ten begin?

What does currency mean?

On what pages would you find information about missionaries?

The activity on page 16 provides further practise in using the Table of Contents, Index and Glossary.
This activity is intended to promote skill development, rather than knowledge acquisition.

Vocabulary Development
Ask students to skim pages 2 and 3 of the student text to find the words set in bold type. Discuss their
meanings. Have students use the glossary to clarify understanding, if necessary.

Reading the Chapter

Read and discuss the introduction with your students (choose a reading strategy appropriate for your
students, see page 5).

Developing Understanding

I.

12

The Origin of Human Life on North America

Ask your students to write two paragraphs in their Social Studies Logs to explain the two beliefs about
the origin of human life in North America outlined in the Introduction. Again, stress acceptance of
different points of view and beliefs.

. Using a Web to Summarize Information

Have the students summarize the Introduction in a web format. Key words should be drawn from the
Coast Salish Declaration on page 1 of the student text and from the text that follows (e.g. language,
culture, responsibility, rights, freedoms, tradition, laws). After the students have had time to work
independently, make a large class chart to consolidate their findings. Keep the chart posted in the
classroom throughout the unit. Discuss the meaning of “the right to govern ourselves” and “the right to
self-determination” stated in the Declaration.An optional web diagram is provided on page 17.



. Timelines

Teach the structure and function of timelines. Distribute copies of the information page provided on
page 18 or make a transparency and present the article using an overhead projector. Read and discuss
the information, drawing students’ attention to how long First Nations people have lived on North
America compared to non-native people. Have students work individually or in pairs to construct
timelines, marking the dates mentioned in the article. An optional timeline form is provided on page
19 for less capable students.

First Nations Groups of North America

Distribute copies of the information pages provided on pages 20 to 22. Read and discuss the material.
Have your students store the pages in their Social Studies Logs. These pages will be useful as reference
throughout the unit for research activities that require students to learn more about the cultures of
different groups and to compare different groups with the people of the Northwest Coast.

. Mapping: Legends

Teach the function of legends on maps (to explain the meaning of symbols or colours on a map).
Distribute copies of the map provided on page 23. Instruct students to choose a colour for each cultural
group named on the Info Page on page 20; create a legend to show the meaning of the colours; and
colour the map according to the legend.

. Mapping: Scale

Display several maps of the same area with different scales. Discuss how the use of scale maintains the
accuracy of distance on different sized maps. Distribute copies of the activity provided on page 24 to
reinforce the lesson.

. Checking Comprehension

An optional comprehension exercise is provided on page 25.

Linking the Learning

Language Arts

1.

Origin Stories
Read origin stories from different cultures of the world to your students. Discuss how the stories are
similar and different.

. Vocabulary Development

A vocabulary exercise is provided on page 26 to practise dictionary skills and to reinforce the meanings
of key vocabulary.

13
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Continents and Oceans

1. Name the continents:

2. Name the oceans:

3. Label the world map with the names of the continents and oceans.

Maps are often marked with lines to form a grid. The grid is useful for finding
the location of places on the map. Each square is named by the letter to the
left and the number above. For example, British Columbia is located in B4.
Use the grid on the world map to fill in the blanks below.

4. Most of Canada is in squares: and

5. Australia is located in squares: ,

6. The south tip of South America is in square ___

7. If you live at B8 do you live in Africa?

8. What ocean is in C32

9. If you live in B2, what continent do you live on?

10. We live in square: . Put a symbol in that square to represent your

house.

© 1999 Pacific Edge Publishing Ltd. 15
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Finding Information

Use the Table of Contents, Index and Glossary as aids to answer the following
questions. First circle which aid you will use, then find the answer.

1. Which chapter discusses houses?
Table of Contents Index Glossary

2. On what pages would you find information about the potlatch?

Table of Contents Index Glossary
3. What is a bounty hunter?

Table of Contents Index Glossary

4. In which chapter would you look for information about fishing?

Table of Contents Index Glossary

5. What page has information about James Cook?

Table of Contents Index Glossary
6. What does “fast” mean?

Table of Contents Index Glossary

7. What pages have information about petroglyphs?
Table of Contents Index Glossary

8. What did the people use wapato fore
Table of Contents Index Glossary

9. When were bull roarers used?

Table of Contents Index Glossary

10. Confederation happened in what year?

Table of Contents Index Glossary

16 © 1999 Pacific Edge Publishing Ltd.
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First Nations Values

Reread pages one and two in your text. Find key words that express what was
important to the people who first lived in North America. Record the key
words on the web. Add as many ovals as you need. Connect related words

with lines.

First Nations
People

spiritual beliefs

In what year was the Coast Salish Declaration written?

What does that tell you about the values of First Nations people today?

© 1999 Pacific Edge Publishing Ltd.
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Human Life on North America

People have been living on the North American continent for

thousands of years. Descendants of the first people living in

what is now called Canada call themselves First Nations. In
the United States they call themselves Native Americans. They believe they

have lived on this continent since Time Immemorial.

Scientists believe that the first North Americans were nomadic people from
eastern Asia who followed animals across a land bridge between Siberia and
Alaska at least 13 000 BC. By about 9 500 BC, the land bridge had become
covered with water. By 6000 BC, people were living from the Arctic to the

southern tip of South America.

Archeologists believe that Viking sailors from Norway explored the east coast
of North America about 1000 AD and perhaps had contact with First Nations
people.

The next influx of people began when Christopher Columbus sailed across the
Atlantic Ocean from Spain in 1492 AD. He was looking for a short sea route
to the Indies. At the time, Europeans did not know that North and South
America existed. When Columbus landed, he thought he had reached the
Indies (which included India, China and Japan) and he mistakenly called the
people “Indians.” Scientists estimate that 30 million to 100 million people

lived on the two continents at that time.

In the 1500s, European explorers were in contact with the Inuit of northeastern
North America. Russian and European explorers explored the coast of North
America in the 1700s. More and more people came from other continents to
work or settle in North America during the 1800s and 1900s. Immigration

from other countries continues today.

18
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Historical Timeline
This timeline shows how long scientists believe people have lived on the continent of North

America. Print the dates on the timeline.
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First Nations Groups of North America

g Aboriginal people of North America have been grouped in
different ways by people who study their cultures. Sometimes
people have been grouped together if they spoke the same
language. However, some groups lived quite differently even though they
spoke the same language.

This map shows large cultural groups marked by geographic areas. Because
people who live in similar geographic areas use similar resources, they live in
similar ways. Each large cultural group adapted to its environment in a unique
way. Within each of these large groups, however, there were many
differences in culture.
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Arctic: The Inuit live in the far north. The seal was their primary food
source. Because there was no firewood, meat was eaten raw. Seal skin
was used for shelters, boats and clothing. The Inuit lived in skin tents
during the summer and icehouses (igloos) in the winter.

Subarctic: This rugged area was one of the most thinly populated. Most
groups were hunters and gatherers, constantly on the move searching for
berries, nuts and other wild plants, and animals such as caribou, buffalo
and snowshoe hare. Houses were constructed of bark, animal skins or
brush over wooden frames. Some groups lived in tepees and others in
sturdy log houses.

Northwest Coast: The people lived in small villages along the coast in
large post and beam houses covered with cedar planks. In the summer,
they set up temporary summer camps close to food sources. They hunted,
fished and gathered a variety of food from the land and the sea.

Plateau: The Plateau people lived between the Rocky Mountains and the
Coast Range. They built pit houses which were partly underground.

During the summer, they travelled in search of bulbs, roots and berries.
The men fished and hunted.

Plains: The Plains people lived in villages along rivers and streams in
earth lodges. The women grew crops of beans, corn, squash and tobacco
while the men hunted deer and elk. During the summer, they left their
villages and travelled on the Plains, living in tepees and hunting vast herds

of buffalo.

. Northeast: Some of the groups in the Northeast farmed corn, beans and
squash while others collected wild rice and the sap of the maple tree. The
people also hunted and fished.
They often lived in large
longhouses made from bark
and wooden frames. Villages
were sometimes surrounded by
tall fences to protect them from
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their enemies. Further north, groups lived in small bands in the forests.
These people hunted and fished and traded for farm products with their
neighbours to the south.

. California: These people had a variety of food sources and kinds of

houses. The acorn was the most important food for most of the groups.
Those along the coast collected clams and caught salmon. Further inland
the people hunted bighorn sheep and deer and gathered pine nuts,
mesquite beans, cactus fruit and berries. Their dwellings ranged from
plank houses along the coast to dwellings of rush mats or bark supported
by poles.

. Great Basin: The people of the Great Basin lived in small bands near a

lake or stream that provided water and fish. Pine nuts were an important
source of food. They also hunted small animals and gathered plants.
Some groups grew crops. They lived in simple brush windbreaks in the
summer and conical shelters made of pine poles covered with animal
skins, sod and bark in the winter.

. Southeast: In this region of mild winters and warm summers, the people

were able to grow large quantities of corn, beans, squash, pumpkins and
sunflower seeds. They also raised turkeys. The dwellings were constructed
of wooden frames covered with reed mats and plaster. Villages were often
arranged with a ceremonial ground, public square and a central plaza
with a council house.

Southwest: People in this area
built cliff houses and dug long
canals. They farmed corn, beans
and squash and raised turkeys.
Their large, many storied houses
were made of adobe and rock
and were entered by using long
ladders to the roof to offer
protection from raiding tribes.
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These two maps of the world are
much smaller than the earth really
is. By using a scale you can find
out the real distances between two
points on earth.

1.
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L scale: Tcm = 1500 km

What is the shortest distance between Vancouver and Sidney?
On Map 1 itis km. On Map 2 it is km.

What is the shortest distance between New York and Cairo?
On Map 1 itis km. On Map 2 it is km.

What is the shortest distance between Hong Kong and Cairo?
On Map 1 itis km. On Map 2 it is km.

What did you discover about distances on both maps?
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Looking Back at the Introduction

Use the words in the Word Bank to complete the sentences below.

Word Bank

land bridge  spiritual created wealth  canoes edible nomadic
immemorial efficient culture  houses supernatural rank  abundant

1. First Nations people believe that they were on the
North American continent and have lived here since time

2. Scientists believe that people crossed a
between Asia and North America

thousands of years ago.

3. First Nations people had a close relationship with

their environment and believed in powers.

4. The people who lived along the Pacific Northwest coast had a similar
even though customs, languages

and beliefs differed from group to group.

5. The coastal First Nations people built and

of wood.

6. and determined a

person’s place in First Nations society.

7. There was an supply of fish, animals
and plants used for food by coastal people.
8. The people used methods of hunting

and gathering which gave them time to develop an artistic culture.
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Word Challenge - Introduction

l~4\ Look up these words in the glossary at the back of your Social
TN Studies text. Copy the definition of each word.

theory

First Nations

immemorial

spiritual

sacred

culture

canoe

rank

supernatural

abundance

edible

efficient
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CHAPTER 1: LIVING TOGETHER - VILLAGES AND FAMILIES

Overview

Chapter One outlines the social organization of First Nations people in the Pacific Northwest. Villages
were independent and self governing. Children were raised and people were supported within extended
families. Skills, values and traditions were passed down from generation to generation through oral
storytelling and role modeling.

Learning Outcomes

It is expected that students will:

¢ identify and clarify a problem, issue or inquiry

¢ locate and record information from a variety of sources

® organize information into a presentation with a main idea and supporting details

e design and implement strategies to address school problems or projects

e describe how people’s basic needs are met in a variety of cultures

¢ demonstrate understanding of timelines

¢ demonstrate awareness and appreciation of different Aboriginal cultures in Canada
e describe the structure and functions of the BC provincial government

e describe a traditional and a contemporary Aboriginal form of government

Vocabulary
chief noble slave commoner
class elder crest copper
potlatch ancestry alliance extended family
clan
Preparation

1. Gather stories that have a moral.
2. Locate a map of your area from your local government office.
3. Photocopy any blackline masters you plan to use.

Prereading Activities

1. Use the KWL strategy (see page 11, 12) to determine what students already know about traditional
Coastal First Nations families and villages.

2. Skim the chapter to find the words set in bold type. Discuss their meanings. Ask students to look up in
the glossary any words for which they do not have a clear understanding.

3. Preview the content of the chapter by reading the points under Looking Ahead on page 3 in the
student text.

4. Discuss the Before You Read questions on page 3 in the student text.

5. Discuss ways to learn a new skill. Ask your students how they learn new ideas or skills and how they
would teach younger students a new idea or skill. Brainstorm and record ideas. Challenge your students
to read Chapter One to find out how First Nations children learned new skills in their traditional
culture. (Some skills are still being passed on in the traditional manner today.)
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Reading the Chapter

1.

2.

Read and discuss Chapter One with your students (choose a reading strategy appropriate for your
students, see page 5).

Discuss the What Do You Think? question on page 5 of the student text. Allow time for students to
tell stories about times they learned from family members other than their parents. Small groups could
be formed for this activity.

Developing Understanding

I.
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