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About this site

This resource was created to provide instructional ideas in a ready-to-use lesson format for Kindergarten
to Grade 12 Social Studies. Saskatchewan Learning’s initiative in web-based learning provided the
impetus to extend this resource offering beyond the borders of the Regina Public School Division.

Teachers may use the lessons and any of the activities in the given format or adapt them to suit their
needs. The creators strongly advise teachers to read the supplementary items prior to venturing into the
lessons. The supplementary topics contain valuable information on terminology, traditional perspectives
on various issues as well as a host of bibliographical listings, including web sites. The bibliography
listing entitled “Theme Bags™ contains themed resources, English and French, that schools may want to
include in their libraries. The “Theme Bag™ title refers to the method by which the resources were stored
in the Regina Public School central library. Each set of resources was kept in bags and teachers could
borrow the whole set at a time.

The lessons and activities are organized under 6 themes; Diversity (in general as well as the diversity
among Indigenous peoples); Treaties; Governance; the Metis; Role Models; and Aboriginal
Contributions to Society, Some of the themes, such as Role Models have a lesson theme within the
concept theme. Role Models use different variations of posters as an activity in all its lessons; Metis
lessons try to incorporate the creation of a quilt to illustrate the theme in each lesson.

Lessons are Saskatchewan curriculum-based; the correlation is stated at the beginning of each lesson,
Some lessons indicate how the lesson fits into various initiatives of Saskatchewan Learning such as
meeting the instructional needs of at-risk students. All lessons emphasize the importance of
initiating/maintaining close connections to the Aboriginal members of a community to ensure teaching
materials and methods are relevant to that Aboriginal group, at the very least, and at the most, to
encourage Aboriginal participation in instruction.
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We hope these lessons are as useful to you as they are to us. We would also encourage you to gather a
group of your colleagues and develop lessons with other themes related to Aboriginal perspectives such

as music, literature, technology, or identity.

If you should find errors within the pages of this site or links that are no longer valid, please contact the
coordinator of the project at m.boyer99@sasktel.net or the technical services consultant attached to the
project, Don Wren

Common Essential Learnings

« Communication

e Technological Literacy

e Numeracy

¢ Independent Learning

« Personal and Social Values and Skills
o Critical and Creative Thinking

The Common Essential Learnings (CELS) are not taught in isolation. Rather, they are woven into the
fabric of the entire lesson. Well-developed lessons incorporate the Common Essential Learnings.

Terms: Preparatory Information for Respecting First Nations Identity

The following is an overview of terms gathered from two main sources: the text Sima7: Come Join Me
A Teachers’ Guide by Lorna Williams (1991), and Aboriginal Self-Government (a document) published
by the Department of Indian Affairs and Northern Development, Ottawa, Ontario, November 1997.
Used with permission from both sources.

The intention in providing these working definitions is not to make distinctions which separate or label
people. The intention is to clarify, educate, and create a sense of belonging and commonality for all
Students.

There are many terms which Canadians use in referring to Canada’s first people. This has helped create
a kind of identity confusion among many. The current acceptable term when referring to Canada’s first

people is First Nations.
First Nations

The acceptable term used to refer the collective nations of Canada’s first people. A term
that came into common usage in the 1970s to replace the word "Indian," which many
people found offensive. Although the term First Nation is widely used, no legal definition of
it exists. Among its uses, the term "First Nations peoples” refers to the Indian people in
Canada, both Status and Non-Status. Many Indian people have also adopted the term "First
Nation" to replace the word "band" in the name of their community.

Indian

http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm 2/27/2012



Supplemental Information Page 3 of 11

The use of this term likely dates baclk (o when Christopher Columbus named the people he
mel on the eastern shores of the Americas Indians when he was tryving to find a route to
India. Historically, the Federal Government used this label in its documents when referring
to First Nations people.

Aboriginal

Born in or belonging to a country. The original inhabitants of a place. Existing in a place
from the beginning. The descendants of the original inhabitants of North America. This
ferm is gaining gradual acceptance and refers to First Nations peoples in Canada. The
Canadian Constitution recognizes three groups of Aboriginal people - Indians, Métis
people and Inuit. These are three separate peoples with unique heritages, languages,
cultural practices and spiritual beliefs.

Amerindian

A combination of American and Indian to distinguish First Nations people from the Indians
of India.

Native American
The term which collectively refers to the First Nations people in the United States.
Native Canadian

A term often used to describe First Nations people in Canada. This is not an acceptable
reference for First Nations people in Canada.

Reserve

A Canadian term used to describe land set aside for use by First Nations people.
Reservation

An American term used to deseribe land set aside for use by First Nations people.

Inuit

An Aboriginal people in northern Canada, who live above the tree line in the Northwes!
Territories, and in Northern Quebec and Labrador. The word means "people" in the Inuit
language - Inuktitut, The singular of Inuit is Inuk.

Métis

A distinct group of people with a separate culture and language that grew oul of French or
Scottish fur trappers marrying aboriginal women.

Indigenous

Something or someone which lives or occurs naturally in a region. It was not moved there.
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Band

A community of Status Indians which is recognized under the Indian Act.

More terms: terms used to identify First Nations people by Canada’s Government and Legisiation:

Status

First Nations people who are registered in the federal offices of Department of Indian and
Northern Affairs. Status means one can live in a Reserve.

Non-Status
This refers to First Nations people who lost their status. For instance, prior to 1986 First
Nations women who married non-status men lost their status. Status could also be lost if a

man chose to vote. World War veterans lost their status upon returning home. Sometimes
women and children also lost status through arbitrary decisions of the Indian agent.

On Reserve

First Nations people who choose to live on a Reserve. They are governed by the federal
government and not the provincial government,

Off Reserve

When Status First Nations people live off a Reserve, provincial governance applies in some
areas.

Treaty Indian

Refers to a First Nations person who comes from a nation that signed a treaty with a
government.

Non-Treaty Indian

A First Nations person who comes from a nation that did not sign a treaty with a
government. Most First Nations people in British Columbia are non-treaty people.

Registered Indian

This term refers to First Nations people who belong to an Indian band and are registered as
such through the federal government.

Bill C-31
This refers to First Nations people who regained or obtained status through the

implementation of Bill C-31. For example, this bill affected many women who married non-
status men and their descendants for two generations.
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Self-Government

Governments designed, established and administered by Aboriginal peoples.

Talking Circles

The Talking Circle is an excellent teaching strategy which is consistent with First Nations values. The
circle symbolizes completeness.

"When you put your knowledge in a circle, it's not yours anymore, it's shared by everyone."
- Douglas Cardinal, architect (Regina Leader Post, November 28, 1995).

In a Talking Circle, each one is equal and each one belongs. Students in a Talking Circle learn to listen
and respect the views of others. A stick, stone or feather (something that symbolizes connectedness to
the land) can be used to facilitate the circle. Whoever is holding the object has the right to speak and the
others have the responsibility to listen. Those who are hesitant to speak may eventually speak because of
the safety of the Talking Circle. The object "absorbs" the words said in the Circle. This emphasizes that
what is shared in the Circle is not to be spread around outside the Circle. Many Talking Circles begin
with words which foster the readiness of the Circle. This is an excellent opportunity to have Elders
involved in the classroom. The intention is to open hearts to understand and connect with each other.

Guidelines for Talking Circles:

(Adapted from The Sacred Tree Teachers' Guide (1982) published by the Four Worlds Development
Project).

« if using a large group of students (thirty or more, perhaps) it is recommended that they are
organized into an inner circle and an outer circle. Whoever is sitting in the inner circle can speak
while those in the outer circle listen. Students can take turns being in the inner circle.

« during the circle time, people are free to respond however they want as long as these basic
considerations are followed:

¢ all comments are addressed directly to the question or the issue, not to comments another person
has made. Both negative and positive comments about what anyone else has to say should be

avoided.

« only one person speaks at a time. Generally the person holding the object speaks. Students can
indicate their desire to speak by raising their hands.

o silence is acceptable. There must be no negative reactions to the phrase, "l pass.”

« going around the circle in a systematic way invites each person to participate without a few vocal
people dominating the discussion.

o the group leader facilitates the discussion in non-judgmental way. In other words, instead of
responding with words like, "great" or "good", the leader can acknowledge or clarify comments,
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such as, "I understand you are saying that..."

speakers should feel free to express themselves in any way that is comfortable: by sharing a story,
a personal experience, by using examples or metaphors, and so on.

Talking Circles last, in genera,l from eight to fifteen minutes at the start of the lesson or to bring it to
closure. Positively-focused topics can include:

a success you recently had

where you would live if you could live anywhere in the world
something you would like to achieve in the next few years
something you like about yourself

something you wish you could do better

something you wished for that came true

(Reprinted from the document The Circle of Life: First Nations Content & Perspective for Middle Years
Students, an inservice, February 23, 1996, Maurcen Johns Simpson, Indian and Métis Consultant,
Regina Public Schools. Used with permission.)

To teach students about the concepts of the Talking Circle, have them work on the Taltking Circle
learning object.

12 Principles of Indian Philosophy

Wholeness. (Holistic thinking). All things are interrelated. Everything in the universe is part of a
single whole. Everything is connected in some way to everything else. It is only possible to
understand something if we understand how it is connected to everything else.

Change. Everything is in a state of constant change. One season falls upon the other. People are
born, live, and die. All things change. There are two kinds of change: the coming together of
things, and the coming apart of things. Both kinds of change are necessary and are always
connected to each other.

Change occurs in cycles or patterns. They are not random or accidental. If we cannot see how a
particular change is connected it usually means that our standpoint is affecting our perception.

The physical world is real. The spiritual world is real. They are two aspects of one reality. There

are separate laws which govern each. Breaking of a spiritual principle will affect the physical
world and vice versa. A balanced life is one that honours both.

People are physical and spiritual beings.

People can acquire new gifts, but they must struggle to do so. The process of developing new
personal qualities may be called "true learning”. There are four dimensions of "true learning".

A person learns in a whole and balanced manner when the mental, spiritual, physical and
emotional dimensions are involved in the process.
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o The spiritual dimension of human development has four related capacities:

1. the capacity to have and respond to dreams, visions, ideals, spiritual teaching, goals,
and theories;

2. the capacity to accept these as a reflection of our unknown or unrealized potential;
3. the capacity to express these using symbols in speech, art, or mathematics;

4. the capacity to use this symbolic expression towards action directed at making the
possible a reality.

e People must actively participate in the development of their own potential.

¢ A person must decide to develop their own potential. The path will always be there for those who
decide to travel it.

e Any person who sets out on a journey of self-development will be aided. Guides, teachers, and
protectors will assist the traveller. The only source of fatlure is a person's own failure to follow the

teachings.
Source:

hup:/fwww sasked. gov sk ca/docs/mative 1 0vprine. hitm|

(The information provided was gathered at a conference held in Lethbridge, Alberta in December, 1982, Indian Elders,
spiritual leaders, and professionals from across Canada offered these fundamental elements that they considered to be
common among Canadian Indian philosophies. These have become the foundation of work currently being carried out by e
Four Worlds Development Project, University of Lethbridge.)

Traditional Indian Code of Ethics

o Give thanks to the Creator each morning upon rising and each evening before
sleeping.

» Seek the courage and strength to be a better person.

e Showing respect is a basic law of life.

» Respect the wisdom of people in council. Once you give an idea it no longer belongs
to you; it belongs to everybody.

¢ Be truthful at all times.

Always freat your guests with honour and consideration. Give your best food and

comforts to your guests.

The hurt of one is the hurt of all. The honour of one is the honour of all.

Receive strangers and outsiders kindly.

All races are children of the Creator and must be respected.

To serve others, to be of some use to family, community, or nation is one of the main

purposes for which people are created. True happiness comes to those who dedicate

their lives to the service of others.

o Observe moderation and balance in all things.

o Know those things that lead to your well-being and those things that lead to your
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destruction.

« Listen to and follow the guidance given to your heart. Expect guidance to come in
many forms: in prayer; in dreams; in solitude; and, in the words and actions of Elders
and friends.

Source

Four Worlds Development Project, University of Lethbridge, Alberta, 1982.

Guidelines for Integrating Indian and Métis Content and Perspectives in Curriculum Documents

(reprinted from Indian and Métis Resource List for K - 12, Saskatchewan Education, Training and
Employment, March 1994).

Principles:

o Indian, Métis and Inuit peoples will be presented fairly and accurately in all curricula
and materials

o the knowledge within Indian and Métis communities and institutions will be utilized
in the development of Indian and Métis content

o the dignity of students, both individually and collectively, will be respected by
utilizing instructional approaches which are sensitive to Indian and Métis cultural

values

e principles of anti-racist education will be applied in curriculum, instruction and the
learning environment

Curriculum and materials:
 incorporate positive images of Indian, Métis and Inuit peoples
o reflect the beliefs and values of Indian, Métis and Inuit peoples
» include historical and contemporary issues

« reflect the legal, cultural, historical, political, social, economic and regional diversity
of Indian, Métis and Inuit peoples

« demonstrate awareness that Indian and Métis teachers utilize provincial curriculum
guides in their communities

+ provide teachers with relevant content within the subject areas

» integrate Indian and Métis content throughout the curriculum rather than treating it as
a separate focus or a one time cultural celebration
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+ enable teachers to analyze resources critically and to teach students the skills needed
to recognize bias in a variety of forms in each subject area

Instruction and assessment approaches encourage teachers to:
« utilize cooperative and collaborative learning strategies

o assist students to integrate and synthesize new material with prior knowledge and
experience

» be flexible to allow different learning processes to take place

» develop and use appropriate approaches and techniques such as experiential learning,
storytelling, and small group work

e incorporate strategies for English as Second Language (ESL) and English as Second
Dialect (ESD) students

¢ emphasize the student's development of self-esteem, confidence and the capacity to
affect change

Learning environment and communication:
o foster shared control of and responsibility for learning

» emphasize dialogue based on mutual respect within the classroom, school and
community

¢ recognize possible cultural and linguistic influences on discourse patterns and
communication styles (proximity and other non-verbal cues, pauses, appropriateness
of when and how to talk)

o are educationally challenging and personally supportive for all students

The Invitation of Elders

The following information is reprinted from the Saskatchewan Education Evergreen Curriculum website
(htp/www.sasked.gov.sk.ca/docs/native 103/invit.hinal).

All cultures are enriched by certain valuable and unique individuals. Such individuals possess a wide
range of knowledge - knowledge that once shared, can expand students' insight beyond the perspectives
of the teacher and classroom resources.

Indian and Métis Elders in particular are integral to the revival, maintenance, and perservation of
Aboriginal cultures. Elder participation in support of curricular objectives develops the positive identity
of Indian and Métis students and enhances self-esteem. All students may acquire a heightened awareness
and sensitivity that inevitably promotes anti-racist education. It is important to note that the titte Elder
does not necessarily indicate age. In Aboriginal societies, one is designated an Elder after acquiring
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significant wisdom and experience.

When requesting guidance or assistance there is a protocol used in approaching Elders, which varies
from community to community. The district chiefs' office, tribal council office, or a Reserve's band
council or education committee may be able to assist you. Prior to an Elder sharing knowledge, it is
essential that you and your students complete the cycle of giving and receiving through an appropriate
offering. This offering represents respect and appreciation for knowledge shared by and Elder. One must
ascertain the nature of the offering prior to an Elder's visit as traditions differ throughout Aboriginal
communities. In addition, should your school (or school division) normally offer honoraria and/or
expense reimbursement to visiting instructors it would be similarly appropriate to extending such
considerations to a visiting Elder.

To initiate the process of dialogue and participation, a letter should be sent to the local band council
requesting Elder participation and indicating the role the Elder would have within the program. The
band council may then be able to provide the names of persons who have the recognized skills that
would meet your specific needs. It is recommended that prior consultation occur with the Elder to share
expectations for learning outcomes.

Friendship Centres across the province are active at the community level and often present cultural
workshops and activities in co-operation with Elders and other recognized resource people. Teachers
and schools may wish to contact the following organizations and institutions in Regina:

3737 Wascana Parkway
Regina, SK S48 0A2
(306) 347-4100

Gabriel Dument Institute of Metis Studies and Applied Research

Saskatchewan Indian Federated College
College West, University of Regina
Regina, Sask. S45 0A2

(306) 584-8333

Shared Values and At-Risk Youth

Shared Values: The criteria for successful lessons must fall in with Regina Public Schools' statement of
shared values: 7 belong, I respect, I am responsible, and I want to know.

Students At Risk: Further to this, it is generally accepted that the needs of "at-risk" students must be met
as well. We can use two working definitions of at risk as published by Saskatchewan Education (1994):

"Children are «t risk if they are likely to fail - either in school or in life" (Frymier & Gansneder, 1989).

"A students defined as af risk is one who, because of social, physical or academic problems, may not
graduate from high school in the traditional manner" (Moskowitz, 1989, in SSTA, 1993).

The Adaptive Dimension

Saskatchewan Education (1991) the Adaptive Dimension is defined as:
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"... the concept of teachers exercising their professional judgment to develop an integrated
plan that encompasses curricular and instructional adjustments to provide an appropriate
education that is intended {o promote optimum success for each child."

Teaching Controversial Issues:

e Teaching Controversial Issues 1
o Teaching Controversial Issues 2
o Tips For Teaching Controversial Issues
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